William Wieland’s Teaching Narrative – October 2024
Teaching music is my focus. Many of my friends from graduate school spend much of their time working on the next commission or premiere. I continue to compose and perform, but most of my attention is directed towards my students.

In my courses, music majors acquire knowledge and skills required of Baccalaureate students by the National Association of Schools of Music. For specifics, I consult respected textbooks, good online materials, music colleagues across the country, as well as the AP music theory course description and the Canadian Royal Conservatory theory examination.
Music Theory I and II along with Aural Skills I and II are arguably the most important courses I teach. Every music major and minor sees me every day of the first year. The camaraderie engendered in these classes make them an important part of their first-year experience, essentially a music student homeroom. Class Instruction-Keyboard and Form & Analysis touch most NSU music students as well. I also teach Music Composition, Counterpoint, and an MME course, Music Theory Analysis for the Educator.

I try to foster intrinsic motivation in my classes as follows:
· Student Choice – They pick piano repertoire, vocal warm-ups, lead sheets, accompaniments, etc.
· Mastery Learning – They master levels of sight singing, rhythm reading, piano repertoire, etc.
   – Students may retake written quizzes and performing evaluations until 5:00 pm on the last class day.

· Purpose – I try to show students that succeeding in my classroom will make them better musicians.

“Learn by Doing” is the 4-H slogan. The following list correlates Bloom’s Taxonomy with active learning examples from first-year theory and aural skills.
· Remember – Memorize music fundamentals and solfège.

· Understand – Write scales, chords, intervals, and other music rudiments by hand.

· Apply. – Sing, conduct, tap rhythms, and play piano—both alone and in groups.

· Analyze. – Study recordings and scores.

· Evaluate – Critique the compositions of peers, an example of critical thinking.
· Create – Compose and improvise music, further examples of critical thinking.
“There are more ways than one to skin a cat.” (Seba Smith) I employ multiple learning strategies for most topics. For example, after I lecture about major triads, students write them on the staff, play them on pianos in lead sheets and vocal warm-ups, sing them as arpeggios, and identify them by ear. Finally, I give a timed quiz on the note names.
“Variety’s the very spice of life, that gives it all its flavor.” (William Cowper) In addition to multiple topics and learning strategies, my courses use interleaved practice, i.e. variable or mixed practice. Every class period I shift the focus of study among different topics, both related and unrelated.
To add comfort and clarity to my courses, I follow a weekly routine. Students quickly learn the rhythm of my classes and therefore focus more fully on the content. The schedule for Theory I and Aural Skills I follows: 

· Monday – Fundamentals Review and Lecture, Timed Quizzes
· Tuesday – Sing and Play (keyboard) Demo, Individual Performing Evaluations
· Wednesday – Fundamentals Quizzes
· Thursday – Sing and Play (keyboard) Quick Check, Group Practice, Listening Quizzes
· Friday – Fundamentals Worksheets, New Concepts and/or Analyses
Online – Music Fundamentals Drills, Listening Drills, Composition Assignments (including critiques)
“Be Prepared” is the Scout motto. Before the semester begins, my course schedules and syllabi are online, and my quizzes and worksheets are printed.

“To make the best better” is the 4-H motto. I revise my online course materials weekly during the semester. I modify the next lesson plan for each class immediately after the last lesson has ended.
My German language fluency is largely due to spaced repetition, i.e. distributed practice. My class schedules are designed with this scientifically proven learning technique in mind.
I give practice and/or graded quizzes and performance evaluations almost every day because they elicit study and concentration. Research shows that retrieval practice is a powerful learning strategy.
Having fun also enhances learning. Educators compete with media. Our courses must be engaging. In addition to classical music, I incorporate popular music and jazz into my classes.
Anytime, anywhere learning via the internet is one of my educational priorities. My free website, williamwieland.com, includes over 10,000 files and is the e-book for my courses. I devote considerable time to its expansion and improvement and regularly receive unsolicited accolades from across the nation. Furthermore, college is too expensive. Free online course materials help a little.
I support struggling students by providing explanations, drills, and worksheets both in person and on my website. I offer more office hours than required including a popular office hour in the JFAC Keyboard Lab. I also schedule a weekly Supplemental Instruction session with a student tutor.

I challenge gifted students with supplementary assignments and quizzes. In Theory II, students may contract the course for honors credit. In addition to the standard class requirements, I guide a select group of students through extra quizzes and individual honors projects.

I anchor new memories to multiple established ones. For example, the circle of fifths presents perfect fifths in a tidy ring, but students who know major triads also know perfect fifths.
I use writing as a learning tool—specifically music writing, e.g. transcriptions, transpositions, counterpoint exercises, dictations, etc.

I model punctuality by arriving to class early, starting on time, and ending on time. My signature opening line for every 10:00 class is, “It’s 10 o’clock.” They often say it with me and one student even recorded me saying “It’s 8 o’clock.” for the alarm on his phone. Students warn me if we are precariously close to 10:01. Most importantly, they arrive on time.

I conclude each class with, “It’s time.” I was once working with a student past the end of class and noticed several students with backpacks slung over their shoulders. They did not leave the room until I said, “It’s time.”
I endeavor to model excellent musicianship by performing frequently and composing music—in both cases at venues that NSU music majors will hear. My work as a collaborative pianist is well beyond the performing of typical theory and composition professors.


